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Cyberbullying among Adolescents

in Turkiye: A Scoping Review
of Frameworks, Prevalence,
and Local Research Trends

ABSTRACT

This study aims to reveal the cyberbullying experiences among adolescents in Turkiye, a country with one
of the highest numbers of adolescents from among European countries and ranking first among OECD
countries in terms of bullying experiences, as evidenced by a recent literature review. 54 articles, which
were published between January 2015 and December 2023, were scanned and reviewed in university library
databases both in Turkish and English with the words “Turkiye (Turkey)”, “cyberbullying”, “middle/secondary
school”, and “high school”. The results demonstrate that the articles reviewed in this study have mostly
proposed a similar theoretical framework to elucidate the background of the acts and highlighted several
characteristics of methodology and sampiles. It is noteworthy that there are significant disparities in the rates
of cyberbullying, cyber-victimisation, and bystander experiences, as indicated by various studies. Despite
existing insights into the percentages, predictors, and consequences of such behaviours, there remains a gap
in fragmenting the available information and aligning it with the focus of the studies. This evaluative scoping
review, based on the data collected in this study, further reveals that adolescents in Tirkiye predominantly
engage in cyberbullying as bystanders, further emphasising the need for comprehensive understanding
and intervention strategies.
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1 Introduction

Cyberbullying is a complex phenomenon that evolves with each technological advancement,
introducing a myriad of aggressive behaviours in digital environments. It is typically characterised
as intentional and repeated aggression that occurs in an electronic context, targeting individuals
who may find it challenging to defend themselves (Kowalski et al., 2012; Patchin & Hinduja,
2012). As noted by UNESCO (2020), cyberbullying is online aggressive behaviour marked by a
power imbalance, typically influenced by social and institutional norms, and while it often involves
repeated and intentional actions causing social or emotional harm to individuals or groups, it
can also occur without intentionality or repetition. This form of aggression has been increasingly
recognised as a significant concern (Slonje & Smith, 2008), particularly among children and
adolescents (Kowalski & Limber, 2007), due to its potential to reach an infinite audience (Shariff,
2005) at any time and place (Mason, 2008) thereby amplifying its effects.

According to recent studies conducted by the Ministry of National Education (2025) in Turkiye
in 2024 and 2025 on perceptions of violence among secondary and high school students, the
digital sphere is perceived as the primary setting where violence is most commonly observed.
Notably, nearly 90% of students at both educational levels identified the act of being threatened
with the online sharing of private information and photos as the most prominent form of digital
violence. This highlights that violations of privacy are perceived as the most significant aspect
of digital aggression among students in TUrkiye. Earlier studies indicate that approximately one
in five children in TUrkiye experiences cyberbullying, whether as a bully, a victim, or a bystander,
reflecting a troubling trend that necessitates thorough investigation and understanding (Bastirk
Akca et al., 2015; Asci, 2020). In contrast, the rates in the United States exhibit more notable
variations, potentially attributed to factors such as the age of the subjects and the varying
explanations of cyberbullying in research surveys (Hinduja & Patchin, 2010). Such experiences
related to cyberbullying can lead to different negative short-term and long-term consequences
on schooling, relationships, and the emotional and psychological health of adolescents.

The pervasive integration of digital technologies into daily lives of adolescents has not only
transformed how they communicate and interact, but has also exposed them to new forms
of harm and risks. For this reason, media literacy is crucial, not only for understanding media
behaviour and ethical usage, but also for developing critical skills to interpret and analyse media
messages (Livingstone, 2004), showing that media literacy knowledge in youth can lead to more
nuanced and responsible media consumption and interpretation, particularly in the context of
various messages through digital media. The anonymity and permanence associated with digital
interactions can exacerbate the consequences of cyberbullying, leading to severe implications
for the emotional, psychological, and educational well-being of affected individuals. Moreover,
the impact of cyberbullying extends beyond the victims, affecting peers, educators, and parents,
thereby underscoring the importance of a holistic approach to addressing this issue. Given the
high prevalence of adolescents in Tirkiye, which boasts one of the largest youth populations
among European countries, this study aims to shed light on the cyberbullying landscape within
this unique context. Tirkiye’s distinct socio-cultural dynamics, combined with its notable rate
of bullying experiences, make it an essential area for exploration. Moreover, considering that
legal regulations and school-based prevention programmes addressing cyberbullying are still in
a developmental phase, this study also aims to contribute to the national discourse by offering
insights that may support the advancement of context-specific policies and interventions.

This scoping review seeks to critique recent local literature on cyberbullying among
adolescents, identifying research trends, methodological approaches, and the outcomes of
such studies. By focusing on the Turkish context, this review aims to uncover the breadth of
cyberbullying research, highlighting the specific challenges and opportunities that exist within this
setting. The objectives of this study are not only to map the existing literature on cyberbullying
in Tdrkiye, but also to critique it, identifying gaps and suggesting areas for future research.
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This includes examining how cyberbullying impacts schooling, relationships, and the mental
health of adolescents, as well as considering the role of different stakeholders in mitigating
these effects. This review connects the dots between current research findings and established
knowledge on the primary factors contributing to cyberbullying. This endeavour not only enriches
the understanding of cyberbullying within the Turkish context, but also informs future research
directions, policymaking, and interventions designed to combat this growing concern.

2 Methodology

This scoping review was performed following the PRISMA-ScR guidelines to uncover
fundamental concepts within the literature on cyberbullying among adolescents (Tricco et al.,
2018). This framework guided the researchers through the process of formulating the research
questions, identifying relevant articles, selecting studies, extracting data, and summarising and
reporting the findings.

2.1 Identifying the Initial Research Questions

This study seeks answers to the following questions about the cyberbullying literature in
Turkey:
1. How and to what extent is cyberbullying defined in research?
2. What is the average prevalence level of cyberbullying experiences in different roles as a
bully, victim, and bystander in research?
3. Which scales are used in research to discuss the relevant variables and factors?

2.2 Identifying Relevant Studies

A search strategy was developed using library databases of the universities with which
the researchers are affiliated. To ensure methodological rigour, ongoing consultations were
held between the researchers specialising in this research field. Over the course of a month,
search terms were refined and revised, with the complete search strategies. The final search
was conducted with the restriction of publication date or country of origin. Initial screening
involved reviewing titles and abstracts, followed by full-text screening by the researchers. Any
discrepancies were resolved through consultation.

To refine search terms, an iterative approach was applied. Initially, broad keywords such
as “cyberbullying” and “adolescents” were used, followed by multiple rounds of adjustments
based on expert consultation and preliminary search results. Boolean operators were employed
to combine keywords, ensuring comprehensive coverage of relevant studies. Restrictions were
primarily applied to the school years (middle/secondary school and high school), publication
date (2015-2023) and country of origin (limited to Turkiye) to maintain a focus on local empirical
findings. Studies that did not explicitly address cyberbullying within Turkiye or did not provide
relevant data were excluded.

From an initial 35.070 search results with two basic keywords, 827 met the inclusion criteria,
as depicted in Figure 1, following the PRISMA flow diagram. To synthesise the findings of the
included studies, an analysis of the existing literature was conducted. This process aimed to
consolidate results related to the prevalence of engagement in cyberbullying across various roles.
Presenting results from diverse studies on sensitive topics like cyberbullying may not always
yield accurate outcomes. Within the scope of this study, 247 published academic studies were

compiled between 2015 and 2023, identified through keywords “Trkiye (Turkey)”, “cyberbullying”,
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“middle school/secondary school”, “high school” by using Boolean operators. Keywords “middle/
secondary school” and “high school” were used to ensure the coverage of adolescents’ age
groups within the Turkish educational system.

Exclusion criteria were applied to studies focusing on reviews and theoretical discussions
dealing with topics like sharing photos and personal information on social networks, general
self-efficacy status, digital literacy skills, playing online games, teachers’ coping strategies, and
technology addiction, which deviated from the primary focus on cyberbullying experiences.
While the exclusion of non-empirical studies, such as theoretical discussions, was necessary to
ensure the empirical focus of the review, it is acknowledged that this decision may have limited
the scope by not including theoretical frameworks that could provide additional insights into the
topic. Nevertheless, this study aims to understand adolescents’ experiences of cyberbullying
from a broad perspective and to contribute to the development of effective policy solutions by
identifying the empirical gaps left by the existing body of research.

Upon examination of these studies, three distinct research designs emerged, all addressing
cyberbullying experiences: (a) studies dealing with different variables using scale scoring, (b)
studies evaluating issues over percentages without utilising scales, and (c) studies analysing the
relationship between variables/factors without specifying percentages or scale scores. Given the
focus of this study on assessing the prevalence of cyberbullying experiences in Turkiye, studies
falling into the third category were excluded from the scope. Consequently, the analysis was
limited to 54 articles, and two distinct tables were created based on these research designs.

Identification Articles identified
(n=35.070)

Screening Title and Abstract
screened
(n=827)

Eligibility Full text articles
assessed
(n=247)

Included 2 :
Articles in the

review

(n=54)

PRISMA flow chart of the paper selection process
Source: own processing, 2025

3 Findings

The conceptual framework and findings of the included articles were analysed in line with
the research questions stated in the methodology section, leading to the following findings.
Additionally, two different tables (Appendix A, Appendix B) summarising the analyses were created.
Appendix A presents the article using the prevalence rates to explore the issue, while Appendix B
focuses on scale points or other variables related to cyberbullying actions to reveal and discuss.
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3.1 Conceptualisation and Scope

The conceptualisation of cyberbullying in the scholarly literature exhibits a significant
convergence towards understanding it as a transference of traditional peer bullying into the
digital realm, as seen in Appendix A and B. Within the reviewed studies, the definitions asserted
by Willard (2007); Belsey (2007); Kowalski & Limber (2007); Hinduja & Patchin (2008); Smith et
al. (2008) and Tokunaga (2010) offer that cyberbullying actions not only encapsulate a broad
array of aggressive behaviours facilitated by technology but also emphasise the repetitiveness
and hostile intent characteristic of these acts.

Cyberbullying is predominantly framed as repetitive and hostile behaviour with the aim
of harming a person or group using digital technologies (Willard, 2007; Ybarra, 2004; Storm
& Storm, 2006; Agaston et al., 2007; MacDonald & Roberts-Pittman, 2010). This encapsulation
aligns with the wider literature by including various forms of cyberbullying behaviour and the
environments where it manifests, such as cyber victimisation, online bullying, virtual risks, risky
internet behaviours, and internet addiction, with some studies highlighting specific forms such
as text message bullying.

The conceptual breadth of cyberbullying spans a variety of digital platforms, encompassing
behaviours executed through smartphones, tablets, computers, and other communication
technologies aimed at harming peers (Halliday et al., 2021; Thornberg et al., 2020). Some
definitions stress the absence of a power imbalance in cyberbullying, distinguishing it from
traditional bullying paradigms. The definitions further recognise the nuances of cyberbullying
actions as they unfold on internet platforms, identifying behaviours such as defamation, threats,
harassment, and distribution of graphic content (Juvonen & Gross, 2008; Baldry et al., 2016;
Li, 2005).

In essence, the literature on cyberbullying consolidates around the central theme of using
information and communication technologies to inflict harm deliberately and repeatedly, whether
through emotional, psychological, or social avenues. This includes acts of cyber aggression that
are executed wilfully and repeatedly through electronic text or other digital mediums (Patchin
& Hinduja, 2006).

3.2 The Prevalence of Cyberbullying in Different Roles

The exploration into the prevalence of cyberbullying among adolescents through
questionnaire-based studies offers a panoramic view of the issue, albeit with a wide variance in
reported percentages, as indicated in Appendix A. Additionally, while some studies focus solely
on determining rates of harassment and victimisation, most research endeavours to provide
insight into bystander and bully/victim ratios. This variance is reflected in the rates of cyber-
victimisation, perpetration, and bystander involvement.

With sample sizes ranging significantly, from as few as 61 (Ozbey & Bagdas, 2022) to as many
as 4,592 participants (Kavuk Kalender et al., 2019), the studies highlight a concerning spread.
Cyber-victimisation rates oscillate between 6.2% (Ulubas et al., 2021) and a staggering 92%
(Bingdl, 2018). Perpetration rates are reported between 4.9% (Celen, 2020) and 93.14% (Bingdl,
2018). Bystander rates are equally variable, ranging from 16.5% (Bastirk et al., 2015) to 78.7%
(Gelen, 2020). Similarly, the rates of individuals involved in the cyberbullying cycle, whether as
a bully or victim, range from 8% (Basturk et al., 2015) to 72.2% (Eroglu & Peker, 2015). In most
studies, victimisation rates were higher than perpetration rates, except for seven studies that
reported otherwise (Celen, 2020; Duman & Bridge, 2020; Eroglu & Peker, 2015; Ozbey & Basdas,
2022; Peker & Akbaba, 2016; Semerci, 2016; Sahin & Ayaz-Alkaya, 2023).
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These fluctuations can be attributed to a multitude of factors, including the geographical
diversity of the sample populations, the different scales used for measurement, and the date
when the surveys were conducted. The discrepancies in findings may also reflect regional
cultural differences in the understanding and reporting of cyberbullying incidents. Moreover,
the diversity in the age groups and socio-economic backgrounds of the respondents may play
a crucial role in the differing results.

When the averages of these studies are computed (see Appendix A), a concerning picture
emerges for the adolescents in Turkiye. Between 2015 and 2023, approximately 32.63% of
adolescents were victims of cyberbullying, 25.43% participated in bullying others, and 44.97%
were bystanders to cyberbullying incidents. Remarkably, a significant proportion, 37.71%, were
involved in the cyberbullying cycle either as a bully, a victim, or both.

Bystanders are often the largest group within cyberbullying dynamics, and their actions
or inactions can significantly influence the outcome of bullying incidents. The high percentage
of bystanders suggests that many adolescents are aware of cyberbullying incidents but may
choose not to intervene. This bystander effect raises critical questions about the social and moral
responsibilities of witnesses to cyberbullying. Furthermore, the dual role of many individuals
as both bullies and victims indicates a cyclical nature of aggression and victimisation, where
the lines between perpetrator and target are blurred. This overlap highlights the complexity of
cyberbullying behaviour and the need for intervention strategies that address the fluidity of roles.

In the context of this variability and these average rates, the findings suggest a pervasive
problem that is not limited to isolated incidents but is rather a widespread societal issue that affects
a significant proportion of adolescents. It also indicates the necessity of sustained and contextually
relevant research to continually monitor trends and inform interventions. The underlying data
also points to the critical need for more standardised research methodologies for studying
cyberbullying. Consistency in the definitions used, the scales applied for measurement, and
the demographic factors considered can lead to more reliable data, enabling better comparison
across studies and more robust conclusions.

3.3 Scale(s) Used in the Studies, Variables, and Factors Associated
with Cyberbullying

The quantitative assessment of cyberbullying has been significantly informed by a variety
of specialised scales and questionnaires, as indicated in Appendix B. The Cyberbullying and
Victim Scale, for instance, which has been utilised in numerous studies (Ayas & Horzum, 2010;
Cetin et al., 2011; Arnicak et al., 2012), allows for the delineation between those who bully and
those who are victimised, providing a dual perspective on the issue. Moreover, instruments like
the Peer Bullying Scale and Cyberbullying Sensibility Scale (Tanrikulu et al., 2013) probe not just
the incidence but the nuances of awareness and sensitivity towards cyberbullying, painting a
more holistic picture of the social dynamics at play.

Supplementing these are the scales that explore the emotional and social undercurrents
related to cyberbullying, such as the State-Trait Anger Expression Inventory and the Basic Empathy
Scale. These scales provide insights into the emotional regulation and empathic dispositions
of individuals involved in cyberbullying, whether as perpetrators, victims, or bystanders. The
inclusion of scales like the Peer Relationship Scale further emphasises the importance of social
dynamics in understanding the impact and propagation of cyberbullying behaviours. In addition
to the aforementioned tools, the studies incorporate several other scales that enrich the scope
of cyberbullying research. The School Motivation Scale for Secondary School Students (Kaynak
et al., 2017), for example, may offer data on the correlation between academic engagement
and vulnerability or propensity to cyberbullying. Other tools, such as the Cyberbullying and
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Internet Aggression Screening Scale (Hinduja & Patchin, 2007; adapted into Turkish by Ozdemir
& Akar, 2011), serve to assess the prevalence and characteristics of these behaviours in a more
targeted manner.

An eclectic array of other instruments was also identified, including, but not limited to, the
Revised Cyber Bullying Inventory (Top¢u & Erdur-Baker, 2010), the Social Media Addiction Scale
for Adolescents, and the Brief Sensation Seeking Scale. These tools collectively contribute to a
granular understanding of how factors such as addiction to digital interfaces, sensation-seeking
traits, and online behaviour patterns interrelate with cyberbullying incidents.

Regarding demographic variables, the literature frequently scrutinises the influence of gender,
class levels, duration and frequency of internet and mobile device usage, as well as parental
socioeconomic status. This multifaceted approach indicates an appreciation for the complex
web of factors that can either contribute to or mitigate the risk of cyberbullying. For instance,
Horzum & Ayas (2023) utilised the Cyber Bully/Victim Questionnaire and explored the variables
like gender and grade level as fundamental factors in understanding bullying dynamics. Similarly,
studies like the one by Sahin & Ayaz-Alkaya (2023) focused on various demographic variables
and even academic achievement, to provide a more comprehensive analysis of how these factors
intersect with cyberbullying experiences. Additionally, Ozbey & Basdas (2022) incorporated
family type, at-homeness feeling, and academic success into their explanation of cyberbullying.

Studies also recurrently probe into the effects of cyberbullying on academic performance
and its interrelationship with internet addiction. This highlights the multifarious implications of
cyberbullying, not only on the immediate social and psychological well-being of adolescents
but also on their long-term educational trajectories. The inclusion of emotional aspects and
academic motivations, as evidenced in studies like Celen (2020), which utilised scales examining
peer bullying types and anger expression styles, further shows how diverse the factors can be
when investigating the root causes and consequences of cyberbullying.

The methodological approached in the reviewed studies varied significantly. The majority
employed quantitative survey methods with structured questionnaires, often adapted from
Western cyberbullying scales. For instance, Kavuk Kalender et al. (2019) and Uludasdemir &
Kucuk (2019) employed the Cyberbullying Awareness Questionnaire and the Revised Cyber
Bullying Inventory, respectively, to explore cyberbullying within the framework of students’ gender,
age, and frequency of internet access. Some studies incorporated qualitative methods, such
as semi-structured interviews with students, teachers, and parents. However, mixed-method
approaches remain underutilised. Additionally, only a few longitudinal studies (e.g., Horzum &
Ayas, 2023) track changes over time, limiting the ability to assess causal relationships. More
rigorous methodologies, such as experimental designs and network analysis, could strengthen
future research.

4 Discussion

In the discourse surrounding cyberbullying, the empirical data from numerous studies reveals
an intricate tapestry of factors contributing to the experience of cyberbullying among adolescents.
The quest to unravel the correlations between cyberbullying and a variety of demographic and
social variables, such as gender, age, grade, parental economic status, and internet usage
duration, has produced a complex and sometimes contradictory narrative. Although studies
converge on defining cyberbullying as repeated and intentional harm, inconsistencies remain.
Some researchers emphasise anonymity, while others argue that cyberbullying can also occur
in identifiable contexts. Furthermore, certain definitions exclude indirect aggression, such as
social exclusion and rumour-spreading, leading to gaps in how cyberbullying is measured.
Standardising definitions would improve cross-study comparisons.
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Gender, as a demographic variable, is frequently scrutinized across studies with mixed
outcomes. Some research suggests significant gender differences in cyberbullying experiences,
highlighting, for instance, that male students may be more prone to victimization or perpetration.
However, other studies refute the influence of gender on cyberbullying experiences, thus
challenging the notion that gender is a determinant factor in digital aggression and victimisation.
This inconsistency in findings not only underscores the fluidity of the cyberbullying phenomenon,
but also highlights an existing gap in the discourse concerning digital gender equality. The
heterogeneous results suggest that while gender may play a role, its impact is not unequivocal
and warrants further nuanced investigation within the framework of digital citizenship and
egalitarian participation. Some of these studies include the following statements: “Male students
experienced significantly higher cyber victimisation than females” (Duman & Bridge, 2020, p.
466); “There was no statistically significant difference between gender and cyber victimisation or
bullying figures, [...] but cyberbullying was 1.43 times more common in males than in females”
(Uludasdemir & Kiglik, 2019, p. e87); or, “The effect on several variables about victimisation
was significant, with the boys scoring higher, and the effect on perpetration was significant with
boys mostly scoring higher on all variables” (Ulubas et al., 2021, p. 239). Some studies, on the
other hand, (for example, Unlii et al., 2019; Bingdl, 2018) reveal that gender is not a factor that
determines the experience of cyberbullying.

Age is another variable often considered in relation to cyberbullying, with some studies
pointing to statistically significant differences among various age groups. Adolescence, being a
transformative period marked by identity exploration and social development, may interact with
cyberbullying experiences in unique ways, necessitating age-specific approaches to research
and intervention.

Subsequent to gender and age, a constellation of family-related variables, including education
level, income status, and parental involvement in internet supervision, emerge as frequent
subjects of inquiry. The undercurrent of this investigative stream is the presumption of family
responsibility in moderating an adolescent’s internet use. However, it is apparent that there is
an oversight regarding the roles of educators, school policies, digital literacy of both parents
and adolescents, awareness of cyberbullying, and the competencies needed to confront such
issues. This omission is significant, as it suggests a need to broaden the scope of inquiry to
encompass the multifaceted dynamics of cyberbullying prevention and response within the
educational ecosystem.

Turkiye’s socio-political landscape influence cyberbullying trends. Strict digital regulations
impact online behaviours, and cultural attitudes toward authority and discipline shape parental
and school responses to cyberbullying. Additionally, gender norms may affect how victims report
incidents. Future studies should examine these sociocultural dimensions to develop culturally
sensitive intervention strategies. The alarming rates of cyberbullying prevalence underscore the
need for comprehensive strategies that include policy development, educational programs, and
supportive interventions that are tailored to the unique context of Turkish society. Preventive
measures should also consider the pervasive nature of digital technology and the ease with
which cyberbullying can occur. Programs aimed at promoting digital literacy and ethical online
behaviour must be prioritised to reduce the incidence of cyberbullying and mitigate its impact
on adolescents.

The methodologies employed in the examined studies, characterised by disparate sample
sizes and a variety of questionnaires and scales, illuminate the methodological diversity in
the field but also highlight the difficulty in reaching generalised conclusions. The absence of
longitudinal research that revisits the same sample with consistent measures over time marks
a considerable gap. Such longitudinal studies are crucial as they can trace the evolution of
cyberbullying patterns and provide insights that are pivotal for developing informed strategies
to counteract cyberbullying over time.
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5 Conclusion

This study has examined the multifaceted nature of cyberbullying among adolescents in
Turkiye through the lens of three key research questions: the conceptualisation and definition
of cyberbullying, the prevalence of cyberbullying in different roles (bully, victim, and bystander),
and the scales used to assess cyberbullying.

Firstly, the research has demonstrated a broad conceptualisation of cyberbullying, primarily
viewed as a transference of traditional bullying to the digital space, involving repetitive and hostile
behaviours. Definitions largely converge around the use of digital platforms to harm others,
underscoring the complexity of cyberbullying behaviours, such as harassment, defamation, and
the distribution of harmful content. These insights are crucial for framing future research and
intervention strategies, which must consider the evolving digital landscape.

Secondly, the prevalence of cyberbullying in TUrkiye presents a troubling picture, with
significant involvement of adolescents in varying roles, including victims, perpetrators, and
bystanders. The findings reveal a high degree of victimisation and perpetration, suggesting
that cyberbullying is not a marginal issue but a pervasive one affecting a large proportion of
adolescents. The presence of a substantial bystander effect also indicates a lack of intervention in
many cases, which may be contributing to the perpetuation of bullying behaviours. This highlights
the need for targeted interventions that not only address the actions of bullies and victims, but
also actively engage bystanders as upstanders in the prevention process.

Lastly, the study underscores the diversity of scales used to assess cyberbullying, with a
variety of tools employed to measure not only the frequency of cyberbullying incidents but also
the underlying emotional, social, and academic factors that contribute to these behaviours. The
inclusion of demographic variables such as gender, grade level, and internet usage patterns
further enriches the understanding of the complex dynamics at play. However, the study also
identifies a gap in the methodological approaches, with a predominant reliance on quantitative
surveys and a lack of mixed-method or longitudinal studies that could offer deeper insights into
the causes and long-term effects of cyberbullying.

The findings suggest that there is a need for more comprehensive research methodologies
to address the widespread nature of cyberbullying in Turkiye. Furthermore, the results point to
the necessity of developing culturally sensitive intervention strategies that take into account the
socio-cultural and familial context in which cyberbullying occurs. The significant overlap between
the roles of bully and victim among adolescents calls for interventions that address the cyclical
nature of these behaviours, providing a more wholistic approach to prevention and support.

In Turkiye, adolescents’ extensive yet often unconscious use of the internet, the age-related
loopholes regarding social media platforms, and the prevalence of cyberbullying remain at the
forefront of discussions concerning young people. While effective and holistic policies have
yet to be developed, conscious internet use and combating cyberbullying are among the key
priorities of educational institutions. Across all cities in TUrkiye, official bodies such as the
Guidance and Research Centres under the Ministry of National Education and the Information
and Communication Technologies Authority, along with numerous NGOs, carry out awareness-
raising initiatives targeting young people — and occasionally parents — about cyberbullying.
However, much like existing research on the prevalence of cyberbullying, these efforts often lack
a coordinated and holistic approach. A better understanding of the prevalence of cyberbullying
and the factors influencing cyberbullying experiences will contribute to the development of more
effective measures to combat the issue.

Future research should focus on refining measurement tools, exploring causal relationships,
and considering the socio-cultural dimensions of cyberbullying to develop effective and culturally
relevant intervention strategies. Moreover, conducting comparative studies with other countries
is expected to provide valuable insights for prevention by highlighting similarities and differences
on a broader scale.
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